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ARTICLE INFO ABSTRACT 

Purpose: The affective skills in teacher education 
should pay attention and look for ways to include 
feelings, attitudes and beliefs of teachers in the 
discussion of effective teachers' competencies. This 
paper aims to reveal the perspectives of instructors 
about the teacher characteristics that prospective 
teachers will gain after taking the teacher education, 
and to uncover how these characteristics are related 
to the affective domain. Research Methods: A 
survey design was employed in this paper. Both 
qualitative and quantitative approaches were used to 
analyze the range of data collected. In the 
quantification of data from survey questionnaires, 
frequencies, percentages, means and standard 
deviations provided some general patterns in the 
data. The qualitative data gathered by open ended 
questions were analyzed by content analysis. 
Findings: Results showed that there are numerous affective competencies that are essential 
for prospective teachers to develop such as having positive attitudes towards the teaching 
profession, developing empathy, sensitivity, love, self-esteem and self-concept are vital for 
prospective teachers. However, none of the teacher education programs fully addressed all 
the affective needs of prospective teachers. Implications for Research and Practice: It is 
expected that the findings of this paper help the instructors and education policy makers to 
identify effect of affective domain in teacher education programs. 
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Introduction 

Old-fashioned education systems generally have disregarded the emotions of 
learners and concentrated on the cognitive skills of learners (Qi-rong 2010). Cognitive 
and affective skills, as fundamental skills to contribute learning, help to develop ways 
of inquiry, make students active, develop the sense of responsibility for their own 
learning, and produce continuing learning. Cognitive and affective learning are 
essential parts of a whole that cannot be separated from each other (LeBlanc and 
Gallavan 2009; Kaklauskas et al. 2015). Owen-Smith (2004) asserted that when learning 
processes include feelings, permanent learning is more probable to take place. While 
psychologists assert the importance of feelings in learning, many educators emphasize 
the cognitive domain, and disregard the affective domain in education (Adkins 2004; 
Owen-Smith 2004). All learning has both cognitive and affective components, thus, 
affective knowledge and skills are the most important responsibility of schools, as well 
as cognitive. 

Teachers as agents of socialization are expected to have advanced skills in affective 
domain in addition to cognitive domain. Unless teachers address affective goals in 
their instruction, students may be skilled and may even be knowledgeable but may 
not reflect their feelings out. Although, teacher education programs intend to equip 
prospective teachers with the fundamental pedagogical and subject matter 
knowledge, the affective dimension is not crucial topic in the teacher education 
programs. Therefore, when they enter the profession many novice teachers have very 
limited knowledge about how they address affective goals in their curriculum. 
Similarly, teacher candidates face difficulties when determining behaviors related to 
affective domain. For that reason, the development of affective skills of prospective 
teachers should be inevitable concern of teacher education institutions. 

Typically, most of the objectives of education could be placed in one of three major 
domains — cognitive, psychomotor, and affective. Teachers should use a range of 
integrated supports to modify instruction for individual differences and emphasize 
emotional significance of learning— affective domain—instead of only emphasizing 
cognitive domain. 

There is some misunderstanding concerning the nature of affective learning. 
Affective learning has always been underestimated and relegated as a consequence of 
historical and cultural reasons (Weare 2004) and affective education generally 
devalued and ignored (Weare 2010). Goldfayl (1995) stated that the reasons for the 
general negligence of affective domain are affective skills are difficult to describe in 
design terms, and problematic to quantify in educational evaluative terms. Besides, as 
cognitive objectives are relatively easy to operationalize in behavioral terms, basic 
cognitive knowledge and skills has dominated in education. 

According to LeBlanc and Gallavan (2009), when teachers accept that cognitive and 
affective domains are very different from each other, regrettably they keep one 
superior to the other. Since affective learning comprises emotions, feelings and values, 
it is generally perceived as excessively 'subjective'. Consequently, affective learning 
has always been considered more insignificant than the 'objective' cognitive learning. 



Pervin Oya TANERI/ Eurasian Journal of Educational Research 70 (2017) 105-120 


107 


The affective domain does not only include the feelings or emotions, but also embraces 
the ideas, values, attitudes, and beliefs as well as the viewpoints and philosophies that 
support the teaching practice. 

The affective skills can significantly improve or constrain the student learning. The 
role of affective characteristics like attitudes, feelings, self-esteem, endurance, 
discipline, motivation or social skills on student success has only recently received 
growing interest. As said by Popham (2011) affective variables such as attitudes, 
interest and values have a great influence on future behaviors of students. Similarly, 
positive emotions like enjoyment of learning, hope for success, and pride of a given 
task cause more effective learning. Having positive attitudes towards learning 
motivated the students to follow learning in the future; therefore, one of the most 
important responsibilities of effective education is to provide conditions in which 
learners can build their self-esteem. 

Owen-Smith (2004) stated that feelings have been almost omitted from most of 
educational practices in the classrooms. It is also argued that feelings have both 
positive and negative effects on learning. On the one hand, the researchers claimed 
that students learn and perform more successfully when they feel secure, happy, and 
excited about the subject matter. If teachers express their positive feelings, it improves 
teaching self-efficacy. Accordingly, it is possible that happier teachers give enhanced 
education (Taxer and Frenzel 2015). Teacher enthusiasm explained as teachers' 
positive affective experiences with instruction has an influence on students 1 
motivation and affective outcomes (Kunter, Frenzel, Nagy, Baumert, and Pekrun 2011; 
Keller, Goetz, Becker and Morger 2015). Students' intellectual self-concept and 
intrinsic motivation in learning are absolutely influenced by affective behaviors of 
teachers (Skaalvik and Skaalvik 2013). On the other hand, when students are too 
excited or enthusiastic, they might work carelessly or quickly rather than working 
methodologically or carefully, as a result feelings can hinder student learning 
(Darling-Hammond et al. 2003). 

In addition to the studies mentioned above, researchers claimed that there is an 
intimate connection between learning and affective skills (Craig et al. 2004). Affective 
characteristics and affective support of teachers are decisive in long-term and effective 
learning (Sakiz, Pape, Hoy 2012; Kaklauskas et al.2015). Therefore, affective 
characteristics become one of the crucial competencies of an effective teacher that 
promote effective teaching and learning. Although the affective domain has been 
neglected in education, in order to make positive changes in dispositions, attitudes, 
values and ethical perspectives of students, the teachers should obtain information 
about the affective domain by sound and consistent assessment. 

The competencies that intended to acquire by prospective teachers in teacher 
education programs are mainly focused on cognitive gains. The affective skills of 
teachers are not a central theme in the teacher education programs. There are many 
affective competencies that are vital for prospective teachers to develop independently 
from specific subject knowledge matter. There are a few studies on affective 
characteristics of prospective teachers and their success in the teaching profession. 
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Teacher competencies such as aptitudes, abilities, attitudes, and knowledge of 
teachers influence what they do in their classroom. No matter how well the 
prospective teachers developed in cognitive skills, pedagogical skills and subject 
matter competence through teacher education, they are less likely to be able to use 
their cognitive skills and understanding across their instruction unless they have 
certain affective capabilities (Zigler 2001). The written curricula, preset materials, and 
detailed teacher guides exactly display the teachers what question to ask, what 
responses to expect, however, these are not of assistance to show the way how to cope 
with negative attitudes or feelings of students, how react off-the-topic questions or 
diverse interests, and how to increase motivation and self-esteem of students. The 
teachers might use affect management skills in their classrooms and other learning 
contexts by a trial and error process. Teachers can increase their effectiveness by 
considering the affective domain in planning lessons, delivering lectures and activities, 
and assessing student learning. Therefore, teacher education programs should intend 
to develop whole teacher competencies by emphasizing in affective domain equally 
the other domains. 

Nowadays, some educators noticed the importance of the affective domain and 
recommended to regard it in educational processes. In their study, Cheng et al. (2002) 
claimed that teacher education programs should contain the affective, behavioral, and 
cognitive domains so as to increase teacher effectiveness. Teachers need to be able to 
respond to learners' feelings, because feelings have an impact on learning, they 
influence learners' capacity to process information and to precisely understand what 
they come across. Thus, it is vital for teachers to generate a positive and emotionally 
safe classroom climate in order to deliver the optimal learning opportunities to the 
students. As said by Cheng et al. (2002), teacher education and development programs 
intended to help prospective teachers to strengthen confidence as a teaching 
professional, increase satisfaction in teaching, improve personal promise to education, 
develop a sense of belonging to the school, and produce a caring atmosphere in the 
school. 

Affective education is essential to foster value development (Wong et al. 2005). 
Teachers' values have an impact on what they teach, how they are to prepare students 
for the future and how they are going to cope with diverse students. Students 
automatically learn the ways that teachers act and the values that teachers have (Zigler 
2001). Wong et al. (2005) maintained that since spiritual and moral growth of teachers 
directly affect how they teach their students, it is very significant to inspect what 
values prospective teachers gaining teacher education programs and how these values 
change during their course of study. In this sense, effective teachers improve both their 
own intellectual (cognitive) and moral (affective) growth as well as to their students' 
one (Zigler 2001). Hence, affective education should be an integral part of teacher 
education that enhances moral and spiritual development of prospective teachers 
(Wong et al. 2005). Teacher education programs should teach the knowledge, skills, 
and dispositions that all teachers need for affective education (LeBlanc and Gallavan 
2009) 

Aim of the Paper 
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This paper is intended to examine the viewpoints of instructors of teacher 
education institutions about the affective development of prospective teachers and its 
potential impact on learning to teach for values. The approach in this paper is not to 
define the skills, qualities, and competencies of effective teachers but rather to attempt 
to concentrate on what research and academicians thought about a proficient teacher. 

The literature cites various characteristics of effective teachers from the 
perspectives of teachers, principals and students. However, hardly any studies 
highlight the opinions of instructors who teach prospective teachers. Similarly, there 
are a few studies on affective characteristics of prospective teachers and their success 
in the teaching profession. Therefore, this paper aims to reveal the perspectives of 
instructors about the teacher characteristics that prospective teachers will gain after 
taking the teacher education, and to uncover how these characteristics are related to 
the affective domain. With this aims the following research questions were formulated: 

• According to the perspectives of instructors which characteristics the 
prospective teachers will gain after taking the teacher education? 

• To what extent the characteristics expected the prospective teachers 
acquire are related to the affective domain? 


Method 

Research Design 

The current study primarily intended to reveal the perspectives of instructors 
about the teacher characteristics that prospective teachers will gain after taking the 
teacher education, and to uncover how these characteristics are related to the affective 
domain. Since surveys allow collecting information from or about people to describe, 
compare, or explain their knowledge, attitudes, and behavior a survey design was 
employed in this paper. 

Research Sample 

The participants of this paper were 220 instructors from teacher education 
institutions (that is, education faculties, educational sciences departments of science 
and arts faculties). They were randomly selected from teacher education institutions 
in 21 different cities which represent different all territorial units in Turkey. The 
participants comprised of 120 females (54.5%) and 100 males (45.5%). Their ages 
ranged from 21 to 67, with an average age of 42. More than half of the participants 
were assistant professors (50.5%), 10.5 percent of the participants were professors, 24.5 
percent of them associate professors, and the remaining were pre-lecturers (14.5%). 
The participants had a wide range of experience (0.5 years to 34 years). They were 
working as an instructor at least one year. 25 percent of the instructors are working in 
Faculty of Education, and the remaining from Pedagogical Certification Programs. 


Research Instruments and Procedures 
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In order to answer the research questions the Characteristics of Prospective 
Teachers Scale was developed by the researcher and distributed in 2013-2014 academic 
year. Before designing the instrument, competencies of effective teacher were 
converted into questions by mainly concentrating on social and emotional 
characteristics. Then, to represent characteristics of effective teachers two categories — 
cognitive and affective characteristics — were derived through the literature review. 

Validity and Reliability 

To establish content validity, first the questionnaire was checked through an 
analysis of relevant literature, and then eleven experts (for example, prospective 
teachers, instructors from educational administration, measurement and evaluation, 
psychological counseling and guidance, and curriculum and instruction) reviewed the 
questionnaire. Based on the suggestions of these judges the questionnaire was refined 
and the language clarified where necessary. The questionnaire consists of 10 items 
information data sheet, 25 items five points Likert type scale and one open-ended 
question. The reliability coefficient was estimated at .93. 

An exploratory factor analysis (EFA) with a varimax rotation of the 25 Likert scale 
questions from the survey questionnaire was conducted on data gathered from 220 
participants. An examination of the Kaiser-Meyer Olkin measure of sampling 
adequacy suggested that the sample was factorable (KMO=.861). Item 17 was 
excluded from the analysis because it had very close factor loads in two factors. When 
loadings less than 0.30 were excluded, the analysis yielded a four-factor solution with 
a simple structure (factor loadings = >.30). The rotated solutions yielded four 
interpretable factors — personal competencies, interpersonal competencies, 
professional skills, and self-concept. The reliability coefficients of these subscales were 
estimated at .97, .93, .93, and .81 respectively. 

Data Analysis 

Descriptive statistics were used in order to analyze the data from survey 
questionnaire. Since content analysis permit to understand better the perspectives of 
the respondents (Berg 2001), this method was used to analyze the qualitative data 
collected by open ended questions. During the analysis, a combination of content 
elements (that is, words, phrases, concepts, and paragraphs) were used. Direct 
quotations were used in reporting the findings. Each set of responses was shown by a 
number such as "#23". 


Results 

Reviewing the data several remarkable findings emerged. These were explained in 
parallel with the research questions. The first research question of this paper was 
aimed at exploring the most frequently mentioned characteristics the prospective 
teachers will gain after taking the teacher education. To find an answer the first 
research question the data were analyzed descriptively by using SPSS. That is, 
descriptive statistics such as frequencies, percentages, means and standard deviations. 
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The mean scores ranged from 3.95 to 3.16 (out of 5). Higher mean scores demonstrate 
positive perspectives of instructors about to what extent the affective skills were 
developed by prospective teachers through the teacher education programs. 

As previously disclosed in method section, factor analysis results revealed that the 
items of the scale could be grouped into four types of teacher characteristics: personal 
competencies, interpersonal competencies, professional skills, and self-concept. 

The personal competencies contain creating positive learning environment, taking 
into consideration emotions, needs, interests, and curiosities of students, and having 
knowledge social, emotional, physical and mental developments of students. Results 
revealed that as stated by the instructors, prospective teachers can create warm, 
positive and humane learning environment (55.5 %), they can set the pace of teaching 
to ensure that the educational objectives achieved by everyone (53.6 %), might take 
into account the interest of students while teaching (52.7 %), keep in mind the needs 
of students during instruction (51.4%), familiar with social, emotional, physical and 
mental developments of students (50.9%), can create a democratic classroom 
environment (50.0%). On the other hand, nearly half of the instructors stated that 
prospective teachers could not take into account students' attitudes towards the lesson 
(40.1%) when they begin to work as teacher. 

The interpersonal competencies include communicating effectively and building 
positive classroom climate and concerned the individual problems of students. Results 
revealed many of the instructors stated that communication skills are very important 
for prospective teachers. As indicated by the instructors, prospective teachers can 
positively communicate with the students (67.7%), with school staff (65.0%), and with 
parents (60.5%) positively and constructively. In relation to teachers' classroom 
behaviors instructors said that, teacher candidates may have tolerant attitudes in the 
classroom (63.6%), behave the students fairly and frankly (61.8%), and concerned with 
the individual problems of students (59.5%). 

The professional skills cover teachers' abilities to enhance their instruction by using 
appropriate instructional materials and teaching methods, and to assess achievement 
of students objectively. Results revealed that according to the instructors, prospective 
teachers can prepare lesson plan (76.8%), can use information and communication 
technologies in lessons (74.5%), can prepare instructional materials that appropriate to 
lesson/subject (73.6%), can utilize teaching methods that appropriate to lesson/subject 
(72.7%), and can develop reliable and valid measurement tools to assess student 
achievement (68.2%). 

The self-concept category includes building self-efficacy and self-esteem, having 
positive attitude towards the teaching profession, and having self-motivation and 
persistence to professional development. Results showed that the instructors believe 
in that teacher candidates develop beliefs about that himself/ herself would become a 
successful teacher, and loves teaching (74.1%), can undertake the teacher's duties, 
responsibilities, and roles in a good way (73.6%), confident that he/she can fulfill 
his/her own professional responsibilities (72.3%), and knows the importance of 
participating in professional development activities (60.9%). On the other hand, the 
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trusts of instructors are slightly less about the professional development of prospective 
teachers. They indicated that teacher candidates consider learning as a part of life 
(49.1%), and tries to follow publications that related to the teaching profession (48.2%). 

The second research question of this paper was aimed at find out to what extent 
the characteristics expected the prospective teachers acquire are related to the affective 
domain. According to scholars, after completing teacher education program one 
teacher should obtain some affective domain skills such as positive attitudes, respect 
for the profession, and democratic behaviors. The instructors also stated that cognitive 
and affective skills are hard to separate from each other, thus, it is difficult to assess 
affective skills of the prospective teachers. One of the instructor points out why it is 
hard to address affective objectives in teacher education: "There is no agreement on 
affective characteristics of teachers. One cannot say that we can objectively assess the 
affective competencies of our student teachers. It is very difficult. (#36)" 

As stated by the instructors, having positive attitudes towards the teaching 
profession, developing empathy, sensitivity, love, self-esteem and self-concept are 
vital for prospective teachers. The following quote exemplifies this finding: The 
teacher education programs expected to provide teacher candidates, positive attitudes, 
habits, perceptions and emotions. But we are unable to measure precisely to what 
extent we succeed this. (# 115) 

Besides, moral development, and values of teachers are very important 
characteristics. On the word of one instructor, it is critical that prospective teachers 
have an understanding of the principles of democracy: Like other values, the students 
would learn the democratic values from their teachers. Therefore, the teachers should 
behave democratically in their classrooms. (#132) 

Instructors stated that teachers should know the way how to address the diverse 
and similar interests of the students. One instructor explains why teachers should 
focus on students' diversity: (Teachers) should be conscious that we are in a multi- 
cultured society, and maintain the lessons with this awareness. (# 54) 

Instructors also highlighted the importance of positive feelings about teaching 
profession: one said that "the most important criterion is to love the profession... (#56)" 

One instructor reflects on her experience in teacher education: Neither cognitive 
nor affective competencies were gained by teacher education program, unless the 
candidate teachers respect to the profession. (Affective development) begins with love 
the profession. (# 86) 

Results revealed that, in relation to some instructors, teaching profession requires 
personality characteristics as well as pedagogical and subject knowledge skills. 
Teacher education programs can only teach pedagogical knowledge and skills, but the 
personality characteristics. The teacher education programs (in Turkey) do not 
contributed to the affective development of prospective teachers, even do not in an 
effort to contribute to the affective domain (#17 and # 71). On the other hand, some 
instructors suggested specific approaches in order to support prospective teachers to 
acquire affective skills. 
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One instructor asserted that many student-teachers cannot establish effective and 
accurate communication; therefore, they do not take pleasure from the profession. 
Since written examinations (essays) allow teacher candidates to express their thoughts 
and feelings, and help them to use the language correctly, this kind of assessments 
should be used in teacher education programs. (#18) 

Another instructor suggested that in order to establish a balance between 
cognitive and affective domains in teacher education a variety of methods can be 
utilized. Techniques such as case studies, group work, discussion, presentation, and 
problem-based learning can be used to observe the reflections, responses, and attitudes 
of teacher candidates as indicators of their affective development. (# 126) 

Discussion and Conclusion 

This paper provides an overview, from the perspectives of instructors about the 
teacher characteristics that prospective teachers will gain after taking the teacher 
education, and to discover how these characteristics are related to the affective 
domain. The findings of this research ascertained the extent to which teacher educators 
realized their institutions' effects on prospective teachers and personal and 
institutional factors that facilitated or hindered the prospective teachers' affective 
development. Even though learning objectives seem to be cognitive in nature there 
will always be affective or emotional skills involved (Duncan-Hewitt et al. 2007; 
Kaklauskas et al.2015). In this respect, many researchers mentioned eloquently about 
the close relationship between cognitive and affective domains and their studies 
clearly showed the intimate connection between the two domains (Duncan-Hewitt et 
al. 2007; LeBlanc and Gallavan 2009; Velea and Farca 2013). 

The literature clearly indicates that the cognitive and affective domains are 
complementary to each other, so they cannot separate (Adkins 2004; Owen-Smith 2004; 
Duncan-Hewitt et al. 2007; LeBlanc and Gallavan 2009; Hyland 2014). The findings of 
this paper consistent with this notion; as stated by the instructors, the teacher 
education programs that generally emphasized on the pedagogical skills of 
prospective teachers should found equilibrium between the cognitive and affective 
domains. The successful teachers of the future are expected to be sensitive to the 
emotional state of learners. 

As stated by the instructors, there are numerous affective competencies that are 
essential for prospective teachers to develop such as having positive attitudes towards 
the teaching profession, developing empathy, sensitivity, love, self-esteem and self- 
concept are vital for prospective teachers. These affective competencies are consistent 
with the literature that communicating effectively, self-motivation and persistence, 
resolving conflicts positively, building self-efficacy and self-esteem, developing moral 
values and character, building, and being a good citizen are necessary for teacher 
candidates (Johnson 2009; Kunter et al. 2011; Keller et al. 2015; Taxer and Frenzel 2015). 

The current paper has implications for teacher education institutions. Instructors 
recommended that teacher education institutions can add a variety of activities in their 
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curriculum to assess the affective characteristics of prospective teachers such as case 
studies, group work, discussion, presentation, and problem-based learning. 
Correspondingly, in his 2013 study on online education Olatunji, suggested that 
problem based learning, group analysis of case studies, perspective sharing and 
reflection should be integrated the education program in order to establish the balance 
between the affective and the cognitive domains. To achieve this integration will allow 
the assessment of affective characteristics. Taxer and Frenzel (2015) claimed that 
teacher training programs should include emotion regulation education so as to teach 
prospective teachers how to manage emotion-focused conditions in a vigorous way. 

However, as previous studies have noted, since the cognitive and affective skills 
are hard to separate from each other, it is difficult to assess affective skills of the 
prospective teachers (Pierre and Oughton 2007). Instructors in this current paper also 
mention to the difficulty of measuring affective characteristics. Conversely, 
researchers argue that emphasizing merely cognitive characteristics has destructively 
impact the affective development of learners (Suissa 2008). Since students' cognitive, 
affective and social learning behaviors are affected by teachers' instructional, affective 
and social relationships with students (Farmer, Lines and Hamm 2011), to become 
successful in the teaching profession, not only cognitive skills but also affective skills 
are necessary. 

Although data from this paper prove more suggestive than conclusive, it is hoped 
that some conclusions are necessary. First, instructors and education policy makers 
keep in mind the importance of affective domain and address the development of 
affective skills of prospective teachers in teacher education programs. Second, there is 
a good reason to believe in that the affective domain is often neglected in teacher 
education programs universally. Disregarding the affective competencies in teacher 
education will harm future generations, since values of teachers will affect the value 
development learners. The wider literature suggested raising awareness on the 
significance of affective domain. Perhaps most importantly, during the pre-service 
education prospective teachers should learn how to create a classroom climate that 
intentionally focuses on the affective as a vital and necessary aspect of the learning 
process. Finally, it is obvious that this paper offers only a modest beginning to 
understanding the importance of affective competencies of prospective teachers as 
elements of effective teacher education programs. 

It is also important for educators to keep in mind that instructors should 
demonstrate a positive role model of affective teacher with their own behaviors, 
knowledge, skills, and dispositions. Teacher educators should show a high 
commitment to the education of the whole person, in the cognitive, affective, and 
psychomotor domains. 

In a nutshell, the findings of this paper may help the curriculum development 
specialists to identify effect of affective domain in teacher education programs. Raising 
awareness about the importance of affective skills of teachers is not enough to increase 
the quality of education. In order to support efforts of teachers and teacher educator 
in affective education, workshops can be offered, sessions can be organized in 
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conferences related to affective education topics, and the number of publications about 
affective related topics can be increased. 

Recommendations from this paper should be considered by policy makers and 
educators as they assess the impact of their programs for prospective teachers. It is 
strongly advised that educators conduct ongoing evaluations of their programs to be 
better able to monitor and address all prospective teachers' needs. Further studies may 
be conducted on the assessment methods of affective learning outcomes. 
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Ozet 

Problem Durumu: Eski moda egitim sistemleri genellikle ogrencilerin duygularmi 
dikkate almamakta ve yalnizca bili§sel becerileri uzerine yogunla§maktadir (Qi-rong 
2010). Ogrenmeye katkida bulunan temel beceriler olarak bili§sel ve duyu§sal 
beceriler, ara§tirma yollarmi geli§tirmeye, ogrencileri aktif hale getirmeye, kendi 
ogrenmeleri igin sorumluluk duygusu geli§tirmelerine ve stirekli ogrenmelerine 
yardimci olur. Bili§sel ve duygusal ogrenme, bir buttinun birbirinden ayrilamayacak 
kadar onemli kisimlaridir (LeBlanc ve Gallavan 2009, Alpan, Ozer, Erdamar ve Subasi 
2014, Kaklauskas ve digerleri, 2015). Owen-Smith (2004), ogrenme siiregleri duygulari 
da igerdiginde kalici ogrenmenin olasiligmin artacagmi iddia etmektedir. 

Duyu§sal egitim, deger geli§tirmeyi desteklemek igin gereklidir (Wong ve ark., 2005). 
Ogretmenlerin degerleri neyi nasil ogrettikleri, ogrencileri gelecege nasil 
hazirlayacaklari ve farkli ogrencilerle nasil ba§ edebilecekleri iizerinde onemli bir 
etkiye sahiptir. Ogrenciler, ogretmenlerin davram§larmi ve ogretmenlerin sahip 
olduklan degerleri otomatik olarak ogrenirler (Zigler 2001). Ogretmenlerin manevi ve 
ahlaki geli§meleri, nasil ogrettiklerine dogrudan etki ettigi igin, ogretmen adaylarmm 
ogretmen egitimi programlarmda kazandiklari degerlerin ve bu degerlerin gali§ma 
sirasmda nasil degi§tiginin incelemesi gok onemlidir (Wong ve dig. (2005). Bu 
anlamda, etkili ogretmenler, hem kendilerinin ogrencilerin entelektiiel (bili§sel) ve 
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ahlaki (duyu§sal) geli§melerini saglar (Zigler 2001). Dolayisiyla, ogretmen adaylarinin 
manevi ve moral geli§imini arttiran duyu§sal egitim, ogretmen egitiminin ayrilmaz bir 
pargasi olmalidir (Wong ve ark., 2005). Ogretmen yeti§tirme programlari, 
ogretmenlerin duygusal egitim igin ihtiyag duyduklan bilgi, beceri ve donammlara 
sahip olmalarmi saglamalidir (LeBlanc ve Gallavan 2009). 

Arastirmanin Amaci: Bu gali§ma, ogretmen yeti§tiren kurumlarda gali§an ogretim 
elemanlarmm, ogretmen adaylarmm duygusal geli§imine ili§kin gorti§lerini 
incelemek amaciyla yapilmi§tir. Bu ara§tirmada yer alan yakla§im, etkili 
ogretmenlerin becerilerini, niteliklerini ve yeterliklerini tammlamak degil, ara§tirmaci 
ve akademisyenlerin yetkin bir ogretmen hakkmda ne dii§unduklerine odaklanmaya 
gali§maktir. 

Almyazmda etkili ogretmenlerin ge§itli ozelliklerini ogretmenler, mtidtirler ve 
ogrencilerin baki§ agilarmdan ortaya koyan gali§malar yer almaktadir. Brmrmla 
birlikte, ogretmen adaylarmi egiten ogretim elemanlarmm gorii§lerini vurgulayan 
gali§malar gok az sayidadir. Benzer §ekilde, ogretmen adaylarmm duyu§sal ozellikleri 
ve ogretmenlik meslegindeki ba§ansi tizerine sadece birkag gali§ma bulunmaktadir. 
Bu nedenle, bu gali§ma, ogretmen yeti§tirme sonrasmda ogretmen adaylarmm 
kazanacagi ogretmen ozellikleri hakkmda ogretim elemanlarmm baki§ agilarim ve bu 
ozelliklerin duygusal alanla nasil bir ili§kisi oldugunu ortaya koymayi 
amaglamaktadir. Bu amagla a§agidaki ara§tirma sorulari belirlenmi§tir: 

1. Ogretim elemanlarmm baki§ agilarma gore, ogretmen yeti§tirme programlarim 
tamamlandiktan sonra ogretmen adaylan hangi ozellikleri kazanmaktadir? 

2. Ogretmen adaylarmm ogretmen yeti§tirme programlarmda edindikleri ozellikler 
duygusal alanla ne derecede ili§kilidir? 

Arastirmanin Yohtemi: Taramalar (survey), insanlardan ya da insanlar hakkmda tutum 
ve davram§larmi tammlamak, kar§ila§tirmak veya agiklamak amaciyla bilgi toplamak 
igin kullanildigmdan, bu gali§mada tarama modeli kullanilmi§tir. 

Bu gali§manm katilimcilan, ogretmen egiten kurumlarda gorev yapan (egitim 
fakilltesi, fen ve bilim faktiltesi fen ve sanat faktilteleri) 220 ogretim elemanidir. 
Tiirkiye'deki turn bolgesel birimleri temsil eden 21 farkli §ehirde ogretmen yeti§tirme 
kurumlarmdan rastgele segilmi§lerdir. Katilimcilar, 120 kadm (%54.5) ve 100 erkekten 
(%45.5) olu§maktadir. Katilimcilarm ya§lari 21 ile 67 arasmda degi§mekte olup 
ortalama ya§lari 42'dir. Katilimcilarm yarismdan fazlasi yardimci dogent (%50.5), % 
10.5'i profesor, % 24.5'i dogent, ve geriye kalanlar ogretim gorevlisidir (% 14.5). 
Katilimcilarm geni§ bir egitsel deneyim yelpazesi vardir (6 ay- 34 yil). Katilimcilar en 
az bir yildir ogretim iiyesi olarak gali§maktadir, yiizde 25'i Egitim Fakiiltesi'nde, geri 
kalani ise Pedagojik Formasyon Sertifika Programlarmda gorev yapmaktadir. 

Veri toplama: Ara§tirma sorularmi cevaplandirmak igin, ara§tirmaci tarafmdan 
Ogretmen Adaylarmm Ozellikleri olgegi geli§tirilmi§ ve 2013-2014 akademik yilmda 
uygulannn§tir. Olgek tasarlanmadan once etkili ogretmenin yetkinlikleri esas almnn§, 
sosyal ve duygusal ozelliklere odaklanarak, bu yetkinlikler maddelere 
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donti§turulmu§ttir. Daha sonra, almyazin taramasi ile etkili ogretmenlerin ozellikleri, 
bili§sel ve duyu§sal ozellikler olmak tizere iki kategoride toplanmi§tir. 

Olgegin kapsam gegerliligini saglamak igin once, ilgili alinyazmm taranarak olasi 
maddeler yazilarak ve on bir uzmanin (ornegin, ogretmen adaylari, egitim yonetimi 
ogretmenleri, olgiim ve degerlendirme, psikolojik dani§ma ve rehberlik, mtifredat ve 
ogretim) gozden gegirmesi saglannn§tir. Bu uzmanlarm onerilerine dayanarak olgek 
uygun olmayan maddelerden aritildi ve gerektiginde dil agikliga kavu§turuldu. Olgek, 
10 maddelik ki§isel bilgi formu ile 25 maddelik, be§li Likert tipi bir olgek ve bir agik 
uglu sorudan olu§maktadir. Gtivenilirlik katsayisi .93 olarak hesaplandi. 

220 ki§ilik katilimcidan elde edilen veriler tizerinde anket formundaki Likert 
olgegindeki 25 soruya varimax rotasyonu ile agimlayici faktor analizi yapildi. Kaiser- 
Meyer Olkin'in ornekleme yeterliliginin olgumti incelendiginde, orneklemin 
faktorlenebilir oldugu ortaya gikmi§trr (KMO = .861). Madde 17, iki faktorde gok yakrn 
faktor ytikleri bulundugu igin analizden gikarilmi§tir. 0.30'dan daha dti§tik faktor 
ytikleri harig tutuldugunda, analiz basit bir yapiya sahip (faktor ytikleri => .30) dort 
faktorlti bir hale getirildi. Donduriilen maddeler, ki§isel yeterlilikler, ki§ilerarasi 
yeterlilikler, mesleki beceriler ve benlik kavrann olmak tizere dort yorumlanabilir 
faktor ortaya gikanldi. Bu alt olgeklerin gtivenirlik katsayilari sirasiyla .97, .93, .93 ve 
.81 olarak hesaplanmi§tir. 

Veri analizi: Ara§tirma anketindeki verileri analiz etmek igin betimsel istatistikler 
kullanilmi§tir. Igerik analizi, katilimcilarm baki§ agilanm daha iyi anlamaya olanak 
sagladigi igin (Berg 2001), agik uglu sorularla toplanan nitel verileri analiz etmek igin 
bu yontem kullanilmi§tir. Analiz sirasmda, igerik ogelerinin bir kombinasyonu 
(kelimeler, ctimleler, kavramlar ve paragraflar) kullanilmi§tir. Bulgulan rapor etmek 
igin dogrudan almtilar kullanilmi§tir. Her cevap grubu "# 23" gibi bir sayi ile 
gosterilmi§tir. 

Ara§tirmanin Bulgulan: Verilerin gozden gegirilmesi sirasmda birkag dikkat gekici 
bulgu ortaya gikmi§tir. Bunlar, ara§tirma sorulari ile paralel olarak agiklanmi§trr. Bu 
gali§manm ilk ara§tirma sorusu, ogretim tiyelerine gore ogretmen adaylarmm 
ogretmenlik egitimini aldiktan sonra hangi bilgi, beceri ve ozellikleri kazanmalari 
beklenmektedir ortaya koymayi amaglamaktadir. Bu soruya verilen cevaplari analiz 
etmek igin betimleyici istatistikler (frekans, ytizde, ortalama ve standart sapma gibi) 
hesaplannu§tir. Ortalama puanlar (5 puan tlzerinden) 3.95 ile 3.16 arasmda 
degi§mektedir. Daha ytiksek ortalama puanlar, ogretmenlerin duygusal becerilerin ne 
derece geli§tigine ili§kin olumlu baki§ agisi gostermektedir. 

Bu gali§manm, ogretmen yeti§tiren kurumlar igin onerileri vardir: Ogretim elemanlari, 
ogretmen adaylarimn duygusal ozelliklerini degerlendirmek igin kendi egitim 
programlarma vaka analizi, grup gali§masi, tarti§ma, sunum ve probleme dayali 
ogrenme gibi ge§itli etkinlikler ekleyebilirler. C^evrimigi egitimle ilgili ara§tirmasmda 
Olatunji (2013), duyu§sal ve bili§sel alanlar arasmdaki dengeyi saglamak igin problem 
temelli ogrenme, vaka analizlerinin grup analizi, perspektif payla§iminm ve yansima 
egitim programmm btittinle§tirmesi gerektigini ileri stirmektedir. Bu buttinle§meyi 
saglamak, duygusal ozelliklerin degerlendirilmesine olanak saglayacaktir. Taxer ve 
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Frenzel (2015), ogretmen yeti§tirme programlannm, duygu odakli ko§ullan gtiglii bir 
§ekilde nasil yonetecegini ogretmen adaylarma ogretmek igin duygu dtizenleme 
egitimini de igermesi gerektigini iddia etmi§lerdir. 

Bununla birlikte, onceki gali§malarm belirttigi gibi, bili§sel ve duyu§sal becerilerin 
birbirinden ayrilmasi zor oldugundan, ogretmen adaylarmm duyu§sal becerilerini 
degerlendirmek zordur (Pierre ve Oughton 2007). Bu gali§mada yer alan ogretim 
elemanlari, duygusal ozelliklerin olgtilmesindeki zorluga deginmektedir. Diger 
yandan, ara§tirmacilar, yalmzca bili§sel ozelliklerin vurgulanmasimn ogrencilerin 
duygusal geli§imini yikici bir §ekilde etkiledigini iddia etmektedir (Suissa 2008). 
Ogrencilerin bili§sel, duyu§sal ve sosyal ogrenme davram§lan ogretmenlerin 
ogrencilerle olan ogretimsel, duygusal ve sosyal ili§kilerinden (C^iftgi, Hat ve Hamm 
2011) etkilenebildiginden ogretim mesleginde ba§arili olmak igin yalmzca bili§sel 
becerileri degil aym zamanda duygusal becerileri de gerekli kilmaktadir. 

Ara§tirmanin Sonuglan ve Onerileri: Bu galigmamn onerileri, ogretmen yeti§tirme 
programlarimn ogretmen adaylari tizerinde etkilerini ara§tiran ve degerlendiren 
politikacilar ve egitimciler tarafmdan dii§unulmelidir. Ogretmen adaylarimn 
ihtiyaglarmi daha iyi izleyebilmeleri ve bu ihtiyaglara cevap verebilmeleri igin 
egitimcilerin programlarm siireg degerlendirmelerini yapmalari onemle tavsiye 
edilmektedir. Duyussal ogrenme giktilarmi degerlendirme yontemleri hakkmda daha 
fazla gali§ma yapilabilir. 

Anahtar Kelimeler: Ogretmen Yeti§tirme. Ogrenme ve Duyu§sal Beceriler. Ogretmen 
Adaylari. Ogretim Gorevlisi Perspektifler. Sosyal beceriler. 




